
 

 

Writing Experience: English 131.AH1 

Fall 2016 

  

Ms. Pursell 

I am available for conferencing during office hours and by appointment via telephone, face-time, or 

on-campus. 

Office: BW 244 

Phone: 517 796 8532       English Department 517-796 - 8582                          

Email: pursellkristind@jccmi.edu 

Office Hours: Tues, 9:30-12:30 am; 4-5 p.m.; Wednesdays, 10 am - 4 pm; by Appointment  

 

Course Texts:  

Writing Today Third Edition (e-text). Authors: Johnson-Sheehan & Pain. Pearson Publishing. ISBN 

9780134307244. This e-text in Pearson REVEL is accompanied by Pearson Writer, a student writing 

support application.       

In Defense of a Liberal Education by Fareed Zakaria.  ISBN 978-0-393-24768-8. 

  

Writing Today and In Defense of a Liberal Education are available at the JC Bookstore. If you 

choose to purchase the texts elsewhere, you are responsible for having them no later than the end 

of the first week of class. 

Type Buy/Rent Provider Price 

Writing Today E-

text in REVEL 

Buy Text 

Access Card 
        JC Bookstore 87.00 

http://www.jccmi.edu/info/bookstore.htm


  

Companion spiral 

bound 

text included. 

P             

    Includes a soft copy for spiral binder 

along with the E-text access card 

Writing Today E-

text in REVEL 

Buy Text 

Access Card 

Pearson Publishing 

via the Web 

49.50 

Does not include Pearson Writer 

Access Card or soft copy for spiral 

binder. 

In Defense of a 

Liberal Education 
Buy 

JCC Bookstore hard 

coy or digital 
15.95 

In Defense of a 

Liberal Education 
Buy 

Amazon Kindle or 

Hardcover 

Kindle 9.99 

Hardcover 13.89 + shipping 

Paperback: 11.37 + shipping 

  

Necessary Materials: Regular access to computer with Internet service;  back-up access to 

alternative computer with Internet access; a flash or other drive to back up your work; high lighters; 

notebook paper for in-class work. 

Official Course Description:  This is an intensive writing course. Narrative and descriptive modes 
are stressed. Basic research strategies are introduced. An end-of-the-semester portfolio is required. 

 



 

Writing to learn and writing as a process are the major focus 
of this course.  Although writing is sometimes considered 

simply a task to be completed, writing is also a powerful tool 
that requires constant practice both inside and outside the 

classroom.  Writing can be a frustrating experience, 
especially when new ideas and concepts are introduced and 

then you are expected to explore and analyze those 
concepts on paper.  I hope that this course can build your 

confidence in using writing as a tool for learning and 
exploring your ideas in a reflective and innovative way. 

Continued Description:  Learners engage 
the writing process, writing to learn 

strategies, study the impact of the rhetorical 
situation on communication choices, and 
introductory academic research strategies 
while completing units of memoir, profile, 

analysis, and report genre studies. You must 
be prepared to write, share, and revise your 
writing, both in and out of class.  Improving 
writing requires continual re-visioning and 
developing ideas.  You will need to access 

writing that you worked on at home and in 
the classroom.   You should save work done 

at home and in the classroom to a flash 
drive and also to your JC G-Drive. Everything 
you write outside of class and turn in must 

be word-processed. Please have your 
documents saved as Word docs or RTF files. 

 
Developing ability to apply Modern 

Language Association (MLA) style and 
conventions to written assignments is 

expected. Standard English grammar and 
structures are requisite skills for this course. 

 

The American Honors Experience: Because this ENG 131 course is a Jackson College American 

Honors course, the instructors for this course (there are 3 sections of ENG 131 AH) have chosen a 

special theme for your Honors writing class, “The College as Text.”  Your ENG 131 American 

Honors course is an integrative writing experience that investigates the paradoxes of education and 

focuses on how we respond to the values, perspectives, and representations of education.  Imagine 

that Jackson College and other institutions of higher learning are, themselves, a textbook.  Imagine 

that all of your previous learning experiences act as textbooks that you can open, examine, and 

reflect on.  Imagine that you will study, explore, examine, question, and analyze aspects of how you 

learn, how JC works as an academic institution, how it portrays itself through billboards, webpages, 

videos, how people, places and events here impact your learning.  Imagine, too, that the American 

Honors Program is another textbook whose mission, vision, and values inspire your own 

learning.  These are the kinds of ideas and imaginings that we will study and write about in this 

course. 

The primary business of this class is to improve your writing skills.  We write, rewrite, think about 

writing, read about writing, and find various uses for writing.  This means we will think critically, 

examine words, language, communication, and meaning. 

Language forms who you are and how you function in and view the world.  By writing and sharing 

your writing you may discover and/or reveal things about yourself to others.  This process can be 



intimidating and sometimes frightening.  It can also be rewarding and sometimes exciting.  Risk-

taking is part of the process of improving your writing and of learning.  

The classroom environment, the small community of writers that we (as a class) create, will support 

you in your efforts to become a better writer. Please help and support others in return. 

 

 

 

Each class period (online and f-t-f) we discuss topics, analyze  reading assignments, or talk about 

strategies and methods used in written communication.  We also explore ways to stimulate ideas, 

develop and organize ideas, respond to peer writing, and edit to eliminate common grammatical 

errors.  Practice of various kinds of writing, engagement in phases of writing process, and sharing 

work with peers—both virtual and f-t-f are allow you to discuss writing, ideas, and strategies with 

your peers and instructor. It also allows me to observe you in the writing process and offer 

suggestions or help you with specific problems. 

Prerequisite Courses or Skills Assessment: ENG 080, ENG 090 or equivalent ACT or college entry 

test scores. 

Instructor Role:  Designer, Facilitator, and Evaluator  

I am actively engaged in classroom and online discussions, offering feedback on your informal and 

formal writing. The design of the course, my posts in discussions, and my written responses to 

formal papers are the ways in which I communicate with students and guide learning. If I ask a 

question in an online forum, I expect a reply. I also encourage you to review my responses to your 

peers in the discussions; they are often of universal help. In addition, any time either you or I feel 

that a conference would be helpful, we will establish a meeting time, either face-to-face, via 

telephone, or in the course meeting room. 

I am available for conferencing during office hours, via telephone, or face-time.  Conferences are 

held on an as needed basis and can be initiated by instructor or student. 

Learner Role: Independent and Collaborative Learner 



Learner success relies on the ability to plan, prepare, study, and engage phases of the writing 

process, to apply global and local essay strategies, critical thinking skills, research strategies, and 

peer response skills. Be prepared to write, share, and revise your writing and to offer structured 

feedback to peers in discussion forums. 

        Learners will create four essays in memoir, profile, analysis, and report genres. Essays will 

be accompanied by a title page and, when sources are used, a Works Cited page.  Specific 

page lengths are defined in essay assignments.  

        Learners will apply active reading strategies to assigned course materials and can expect to 

encounter approximately fifty pages of reading per unit--these texts include the course 

text,  PowerPoint lectures,  online lectures,  reference material, and peer writing.  

        Learners need to plan to spend at least nine [9] hours a week on the course, including 

assigned readings, collaborative discussions, and individualized writing. These hours 

include 

 

Assignments and time management: Please see the course calendar for readings and 

assignments. You are expected to read the assigned materials and complete any writings and 

homework before class starts.  Plan to spend about 2 hours preparing for each hour of class 

time.  (That means 6 hours per week for ENG 131, not including the 3 hours of class time when we 

meet each week.) 

Course Objectives and Learner Goals 

 

General Education Outcome 1 (GEO1) 

In collaboration with JC’s General Education Committee, the composition faculty adopted writing 

“clearly, concisely, and intelligibly” as defined in GEO 1.  With this core competency, students will 

“demonstrate core competency in academic, professional, and personal writing through the 

knowledge and use of write to learn practices, rhetorical strategies, research methodologies and 

genre conventions.” These competencies are further articulated in the chart below: 

  

GEO 1 The Student 

Process ● Uses parts of the recursive process in writing, which may include pre-writing, drafting, revising, 
editing. 

● Evaluates sources when used. 

Rhetorical Situation: 

Purpose, Audience 

● Demonstrates appropriate purpose and audience for context. 

Organization and Development ● Demonstrates functional organizational structure appropriate to genre; 

● Provides examples and details that support ideas and content; appropriate to genre. 

Meaning/ ● Researches and writes for further understanding and additional knowledge. 



Understanding ● Employs write to learn methods through reflective writing and research for further 
understanding and additional knowledge. 

Use of Sources and Documentation ● Demonstrates ability to find and evaluate credible sources. 

● Demonstrates correct documentation of sources when appropriate. 

Conventional Grammar and Sentence Structures ● Correctly uses grammar and mechanics. 

● Demonstrates clear meaning. 

  

Learning Outcomes 

Learning Outcomes  

The following objectives reflect the recommendations from the WPA Outcome Statement for First Year Composition 
Council of Writing Program Administrators.  

Demonstrate CRITICAL THINKING, READING, AND WRITING PROCESSES 

Students will be able to: 

 Demonstrate and employ proficiency in active reading strategies 

 Evaluate source reliability 

 Support and develop writing with appropriate evidence that fits the purpose, audience expectations, and genre 

conventions for particular writing tasks 

 Attribute and cite accurately evidence from outside sources 

 Follow conventions of punctuation, grammar,  and spelling in his/her own writing 

  View academic writing as a social, political, and/or informative act 

 Practices metacognitive reflection 

Demonstrate RHETORICAL KNOWLEDGE AND CONVENTIONS 

Students will be able to: 

 Understand differences between discipline specific writing genres 

 Demonstrate modes of inquiry appropriate for specific assignments/tasks (field observation, primary and 

secondary source research, interviews, electronic research, etc.…) 

 Acknowledge other writers’ perspectives 

 Recognize and employ  ethos, pathos,  logos, and other rhetorical topoi in written and spoken communication 

 

Demonstrate RHETORICAL KNOWLEDGE AND CONVENTIONS 

Students will be able to: 

 Understand differences between discipline specific writing genres 



 Demonstrate modes of inquiry appropriate for specific assignments/tasks (field observation, primary and 

secondary source research, interviews, electronic research, etc.…) 

 Acknowledge other writers’ perspectives 

 Recognize and employ  ethos, pathos,  logos, and other rhetorical topoi in written and spoken communication 

  

Demonstrate Ability to Engage ELECTRONIC ENVIRONMENT 

Students will be able to: 

 Locate, evaluate, organize, and use research material collected from electronic sources, including scholarly library 

databases; other official databases (e.g., federal government databases); and informal electronic networks and 

internet sources 

 Demonstrate how to engage in the electronic research and composition process common in particular fields 

 

American Honors Core Competencies 

In addition to and/or overlapping with the Jackson College outcomes, we also address the following the core 
competencies of the American Honors Program @ Jackson College.  We will work on each of these competencies 
throughout this writing class. 

1. Work effectively in groups, demonstrate an ability to consult with others, reach consensus, and collaborate to create 
solutions to a given problem. 

2. Utilize critical thinking to problem solving. This includes the ability to support claims with relevant and credible 
evidence, recognize and respond to bias, and apply accurate and logical analysis to achieve desired outcomes. 

3. Demonstrate effective written and oral communication to a wide range of audiences. 

4. Apply knowledge gained from academic research. Use digital literacy in the creation of new ideas, processes, and/or 
approaches to relevant issues. 

5. Synthesize information from across multiple disciplines to create a more fully contextualized response to a problem 
or issue. 

6. Demonstrate knowledge and sensitivity to a diversity of opinions resulting from an awareness of ethnic, cultural, and 
national differences, and synthesis of these viewpoints can be used to create effective answers to global questions. 

7. Enhanced leadership and self-advocacy skills for creating positive change. 

Course Design 

The primary business of this class is to improve your writing skills.  We write, rewrite, think about 

writing, read about writing, and find various uses for writing.  This means we will think critically, 

examine words, language, communication, and meaning. 

Language forms who you are and how you function in and view the world.  By writing and sharing 

your writing you may discover and/or reveal things about yourself to others.  This process can be 

intimidating and sometimes frightening.  It can also be rewarding and sometimes exciting.  Risk-

taking is part of the process of improving your writing and of learning.  

The classroom environment, the small community of writers that we (as a class) create, will help 

support you in your efforts to become a better writer.  You must willingly help and support others in 

return. 



 

  

Because this ENG 131 course is a Jackson College American Honors course is an integrative 

writing experience that provides enriched learning experiences, the instructors for this course have 

chosen a special theme for your Honors writing class,  “The College as Text.” This theme allows you 

to investigate the paradoxes of education and focus on how you and other students respond to the 

values, perspectives, and representations of education. Over the course of the semester, you will 

research, write, and create texts related to your areas of interest in higher education.  

For example, imagine that Jackson College itself is a textbook.  Imagine that all of your previous 

learning experiences act as textbooks that you can open, examine, and reflect on.  Imagine that you 

will study, explore, examine, question, and analyze aspects of how you learn, how JC works as an 

academic institution, how it portrays itself through billboards, webpages, videos, how people, places 

and events here impact your learning. Or imagine the American Honors Program as another 

textbook whose mission, vision, and values inspire your own learning.  Think about the issues and 

opportunities of higher education in the 21st century. What are they? How will you and others 

navigate them? These are the kinds of ideas that we will study and write about in this course.  

“The goal for each AH student is from the start to the end of the program to show a measurable 

improvement in the core competencies that leading academic experts and employers have identified 

as most vital for career success in the 21st Century. American Honors courses are created to help 

achieve this objective. Each course addresses specific learning outcomes, ranging from content-

specific outcomes such as “demonstrated ability to appropriately cite historical sources” to program-

level outcomes such as “synthesize information from across multiple disciplines.”  (from “American 

Honors@Jackson College Program Handbook.”) 

  



 

Three Core Learning Spaces in ENG 131.AH1: 

Classroom, JetNet Course Site, Writing Today in Revel 

 

Students must engage all three spaces in order to be successful in class. 

#1 

Classroom           

WA 219 

Tuesday 

1-3:45 PM 

Participation & Active 
Learning  

This course meets once a week for three hours. In class time is devoted to engagement of 
concepts through exercises, projects, and discussions. Homework is introduced at the end of 
each class and posted in the JetNet site. I do not offer many handouts, as I am committed to 

conservation.  

 

#2 

JetNet Course 
Site           

Posted 
Assignments 

Discussion 
Forums 

All course materials: syllabus and calendar, unit reading and writing assignments, and 
unit-specific PowerPoint lectures are posted in JetNet. A link to Writing Today in 

REVEL is also supplied. 

 

 

#3 

Writing Today in 
REVEL 

e-text site 
containing course 

text 

& 

assigned quizzes 
over readings 

 

This interactive learning environment that seamlessly blends text authors' narrative, media, 
and assessment, enables students to read, review, and study in one continuous experience.  

 

Homework involves both the JetNet Course Site and the Writing Today in Revel site: 

 Reading assignments in the e-text REVEL. This text offers interactive learning opportunities, 

sample essays, and grading quizzes over the reading. You are expected to complete the reading 

and quizzes assigned for the week prior to coming to the next class. Find links to the REVEL 

login  in the course units on our  JetNet site. 

http://jetnet.jccmi.edu/
http://jetnet.jccmi.edu/
https://www.pearsonhighered.com/revel/
https://www.pearsonhighered.com/revel/


 Weekly homework will include one JetNet discussion forum. 

 Revised formal essays along with meta-cognitive reflections on your learning will be uploaded to 

the JetNet course site. 

The course organization is introduced on day one. There is also a course organization page linked 

here for your convenience and posted in Unit 1 Course Materials for you to reference at will. 

If you have any questions about course organization, post them in the HELP discussion forum or 

email  me at pursellkristind@jccmi.edu. 

 

JetNet Course Site Design 

 

 The course begins with a banner: 

 

In the banner are the HELP and NEWS forums; you can post questions about the class in HELP; 

check the NEWS forum for course updates and announcements; these will be automatically sent to 

your JC student email as well. The banner also contains instructions for accessing your course text 

through Pearson REVEL. 

The course is organized around five units of study. 

 Unit 1: Course Introduction 

 Unit 2: Writing the Memoir (personal essay). 

 Unit 3: Writing the Profile (informative essay). 

 Unit 4: Writing a Rhetorical Analysis (analytical essay)  

 Unit 5: Writing a Report (informative essay) 

http://jetnet.jccmi.edu/mod/book/view.php?id=834195&chapterid=68668


 Unit 6: Portfolio with Reflective Essay (the equivalent of your final exam). 

Units Begin with Banners that contain Unit Number, an Interesting Image, Dates, and Unit 

Calendars 

Unit overview calendars are posted in the banner section of each unit.  These calendars repeat the 

information on the course calendar for distinct units. They provide due dates and time frames for 

when you are expected to complete assigned work.  

Banners for each unit contain live links to the course text, Writing Today in REVEL and all items 

contained in the unit. You can navigate each unit from links in the banner, or you can scroll to each 

assigned item in each unit. 

 

.

 

 

Below the banner, units contain: 

Electronic Book. Assignments, unit weekly calendars, and readings are posted in a virtual 

'book' that allows you to read the assignments and other course materials. You will see an icon of a 

book labeled "Unit # Online Book." Click on the link beside the book to open the file and see 

http://www.pearsonhighered.com/revel/


course assignments and files. Each  unit book has a table of contents. You will find the table of 

contents on the left side of the computer screen. 

Table of Contents  

 

 

PowerPoint Lectures focus on specific skills. 

Quizzes are housed in REVEL; the are low stakes quizzes over assigned readings. 

Discussion Forums. We will use discussion forums as part of this class's individual and 

collaborative homework. Peer review will be conducted in unit discussion forums. When posting to 

a discussions you are  expected to conform to Standard English rules for spelling and grammar.  

The Writers Group Discussion Forums in each unit will ask you to post aspects of your writing 

process in discussion threads and to conduct needed peer review. Threads simply give us a way of 

organizing posts. Each thread is explained in the discussion forum instructions:  

 



Texting language and other abbreviations are not acceptable and will result in significant point 

deductions for discussion forum participation. 

Assignment Upload. This is where you submit essay assignments for final grading. Every unit 

requires you to submit specified aspects of your writing and research process on a template. As you 

work in process, copy and paste your work into the template. Upload the process template to the 

assignment folder with your revised and polished essay. You will see folder icons labeled "submit 

{name of work} here." Click on those icons and upload your work.  

Course Evaluation Questionnaires. 

Gradebook is located in the left column of the JetNet course site. Click on it to view grades.  

 

 

 Please let me know how I can help you navigate this course. You can contact me through the HELP 

discussion board or by email at pursellkristind@jccmi.edu. 

 

College Policies 

Support: 

Students with disabilities who believe that they may need accommodations in this class are 

encouraged to contact the office of Learning Support Services at 787-0800, extension 8270/8553 as 

soon as possible to ensure that such accommodations are implemented in a timely fashion. 

 Withdraw: After the  add/drop period, a student may withdraw from a course in accordance with the 

dates published in e-services. 

mailto:pursellkristind@jccmi.edu


Instructor Withdrawal of Student. Per college policy, instructors are required to remove students 

who are not active in the course for a period that equates with approximately five contact hours. In 

an online class, this is approximately one and one half week of discussion. When a learner is 

removed from the course, reinstatement is not likely but may be possible after discussion with the 

instructor. 

Incomplete Policy: In accordance with JCC policy, an Incomplete or “I” grade is only issued 

to students who have demonstrated good standing in the class and have a passing grade at the time 

of an extenuating circumstance that precludes completion of the class. Documentation validating the 

circumstance may be required. 

Academic Honesty Policy  JC has an academic honesty policy, which will be adhered to in this 

class. In essence, the policy requires that all work must be done by the student whose name it 

bears. The full policy can be accessed at http://www.jccmi.edu/policies/Academics/ 

Plagiarism, the submission of someone else's writing, whether purchased, borrowed, directly copied, 

or paraphrased, may result in a failing grade and can be grounds for removal from class.  

Self-plagiarism, otherwise known as recycling a paper or work from another course is also 

punishable with a failing grade. Students must submit valid evidence of writing process for each 

assigned formal essay. 

Cases of plagiarism are dealt with by the instructor on an individual basis; the instructor will make 

decisions regarding the student's ability to correct the problem. All cases of plagiarism are reported 

to the Office of the Academic Dean. 

Course Policies 

 Classroom Environment:  

We are all responsible for creating a learning environment that is productive and enjoyable. 

 Beverages and snacks are allowed in class.  Please discard containers in the recycle bins.  

 Take restroom breaks as needed; permission is not necessary. 

 Electronics: Arrive early if you want to check your text messages.  Once class begins, cell 

phones and other electronic devices need to be in sleep mode.  If you need to take an important 

call, please put your phone on vibrate, take the call outside of class, and return quickly. Laptops 

should be closed unless they are being used for a class lesson. Homework and other work may 

not be done while in class. 

 Respect others. 

 Be aware that we all have different preferences for our “best” learning atmosphere.  Some of 

us like background music, some like talking and interaction, some prefer quiet.  We need to 

be respectful of our differences. 

 Talking while others are talking or presenting is disrespectful. Do not do it. 

 As your instructor, I expect you to arrive on time.  However, I would rather you arrive late (and 

safely) than miss class entirely. If you arrive late, come in quietly and join the class in progress.  

http://www.jccmi.edu/policies/Academics/


 Restroom breaks: While breaks are scheduled in the class, you may leave if you need to. Exit 

and enter quietly.  

Attendance 

Arrive on time, prepared, and ready to engage learning; this will earn you full participation points for 

that class.Students who are ill-prepared or disengaged from class will not receive participation 

points.  

Sign in.  

If you arrive late, enter quietly and find a seat. 

If you miss class, it is your responsibility to secure notes and assignments from another class 

member, the instructor will not review class time one-on-one.  

Leaving class early:  If you must leave early, discuss the circumstance with the instructor. You are 

responsible for all work missed if you leave early. Leaving without reason will result in lost 

participation points for that day. 

If you know you need to miss class, let the instructor know prior to that class period and we will 

discuss the amount of participation credit you may be able to earn. 

Instructor Withdrawal of Student.  

Per College policy, instructors are required to remove students who are not active in the course for a 

period that equates with approximately five contact hours. In an online class, this is approximately 

one and one half week of discussion. When a learner is removed from the course, reinstatement is 

not likely but may be possible after discussion with the instructor. 

Online Assignments    

In order to be successful, you need to complete online discussions and quizzes; these are weighted 

in the gradebook to encourage full participation.   

If an extenuating circumstance prohibits your discussion involvement, contact the instructor to 

discuss the situation and make alternative plans.  

Rules for revised essays submitted to unit assignment files.  

Essays submitted for a grade in this this course must have undergone revision and peer review. If an 

essay has not undergone peer review, it will not be graded. Do not skip peer review.  

Essay assignments must always be accompanied by a meta-cognitive reflection in which the student 

will reflect upon and write about his or her writing process, work in various genres, what he or she 

learned, and any obstacles or questions remaining about the assigned essay.  

Essay assignments in Units 3-5 must also be accompanied by annotated bibliographies, 

documenting the student's research process and academic ability to select and evaluate credible 

sources. . 



Rules for Portfolio Submission. 

In order to complete this course, students must submit a portfolio containing at least 10 pages of 

academic writing completed in this section of ENG 131. Please see the Portfolio Guidelines in the 

Unit 1 Course Materials File, and again in the Unit 6 Portfolio file.  

All essays in the portfolio must have been written for this class and have undergone peer review in 

this class and draft revision[s].  

Failure to submit a portfolio results in failure of the course. See the portfolio guidelines in Course 

Materials for more details about the portfolio. 

For further description of the portfolio and its requirements, go to Portfolio Information in this folder. 

That page is linked here for your convenience. 

Electronic Submissions 

All essays must be submitted either as a Microsoft Word document (.doc or .docx) or as a Rich Text 

Format document (.rtf.) College computers cannot read wpd or wps and some other documents, but 

almost every computer can read .rtf documents. If you have never submitted in this format, ask how 

to do it the first day of class (you can use the HELP board). 

Upload your assignments to the assignment links in each unit. Give all uploaded documents the 

name of the assignment as specified on the unit assignment sheet. 

If you are working with an older version of Microsoft Word, you may not be able to read docx 

documents. One way to open a docx is: 

 click on the document 

 save it to your computer; when saving, rename the document as it's name plus .doc . For 

example,  paper1.doc . In the file window, select "All Files."  

 you should then be able to open the document. 

Late and Insufficient Work 

Late work hurts your ability to be fully successful in the class and is a nuisance to your peers (not to 

mention your instructor) who count on you to be timely. 

Because writing is a process, this course is planned in such a way that you should be able to work in 

process, conduct research, and write your drafts in a timely manner. 

Procrastination is often evidence that you are not studying composition theory and 

practice Therefore, if you have not engaged assigned writing process in a given unit, I reserve the 

right to reject any essay you provided. 

Late Submissions to Writers Group Work: You are obligated to participate in scheduled  Writers 

Group activities in class and online. Writing or peer reviews conducted after a  due date will receive 

point reductions 

http://jetnet.jccmi.edu/mod/book/view.php?id=834195&chapterid=68674


What do I do if I do not receive peer responses before the due date?  When peer submissions 

to writers groups are missing or offer insufficient help for revision, the writer may respond to his/her 

own writing following responding guidelines. Self-responses help you put eyes on your own work 

while still developing revision and editing skills.  

What do I do about gathering responding points if some people in my group do not bring 

their essay draft to the writers group? If peer submissions are not sufficient for an individual to 

offer a comprehensive response to a peer essay, that individual shall offer him/herself a 

comprehensive response. In other words, use the peer responding guide to address your own 

essay. In this manner you will receive substantive points and engage the learning outcome required 

for the forum. 

The instructor may re-assign individuals to other groups per their participation.  

Late Polished Paper Policy 

I accept late papers but I am not bound to grade them.  If you submit work late, it goes to the bottom 

of a very large stack of other obligations and receives a full grade deduction (-10 points). For 

instance, an essay receiving 79 points will drop to 69 points.  

Exceptions to the late work policy:  I may exempt you from the grade deduction if you contact me 

and make arrangements based on legitimate need. I generally will not grant exemptions if contacted 

after a due date has passed. All contact must include a brief face-to-face or telephone conference 

with me. You can send an email requesting to talk at any time during the units of study. You may 

only ask for one exception over the course of the semester. 

Final thought: because you are able to submit online, you should be able to upload your papers even 

if you are home with the flu, or your car will not start, or your child is ill, or your dog had puppies in 

the swamp. So, these may not be considered legitimate reasons. 

Discussion Policies 

Writers Groups are places where you practice giving and receiving peer feedback on your writing. 

We have them in-class and online. 

You will revise your work based, at least in part, on what happens in writers groups.As you revise, 

use peer responses and the revision guidelines provided in the course materials, including the "At a 

Glance" features in Writing Today. 

All Posts Require Use of Standard English Grammar and Structures 

Discussions forums are places where academic discussions about course materials take place. 

Learners are expected to use Standard English. Posts containing abbreviations, slang, text 

language, or ignoring grammar and structures may not receive a grade and may be deleted. 

Practice Etiquette in calss and Netiquette Online: This rule refers to basic politeness and 

professionalism while working in an online environment. If we follow these basic guidelines, we will 

be fine. 



 When posting a response in the discussion, name the person to whom you are responding and 

summarize the idea to which you are responding. A simple indicator phrase like, “Sarah, you 

wrote that…” will help others follow your discussion thread. 

 Be careful of your tone and body language in class. Online, be aware that words and structures 

you use carry meaning. Readers cannot pick up inflections and do not see body language, so 

double up on respect. 

 Address ideas not personalities. Critiques of peer works and disagreements with the writers’ 

premises or outcomes are healthy aspects of academic discussion. However, it is not okay to 

judge or characterize the writer. Any critique you offer, whether positive or negative, must 

address ideas and be supported by evidence. 

 Avoid judgmental or inflammatory language.. 

  Avoid stereotypes. This may require you to check some of your assumptions as you begin to 

discuss cultures, religions, regions, classes, and genders different from your own. 

 Do not assume everyone in your class holds the same religious, political, or social values as 

you. Be mindful of diversity in the class. 

 Use the peer responding guidelines provided in the course. 

 When in discussions online, avoid posting messages that are no more than gratuitous replies to 

replies. These take up precious time and do not add to the learning of self or others. 

 Respect copyright and intellectual property rules; if you borrow from someone else, even if you 

are quoting a peer in the class, be sure to give credit where credit is due. 

 All discussions, whether in -class or online, require civility. If you have a problem with an 

individual, including the instructor, you need to have a private discussion with the instructor. You 

may not criticize or complain about students, the course, or the instructor in any forum. Such 

posts will be deleted and the instructor may contact offenders to discuss the issue. Deans may 

be involved if a problem persists. 

Instructor Availability Policy 

I am available during course office hours or by appointment. If travel requires me to be away during 

office hours, I will notify you via the News Forum (which is emailed to your JC email).  

I am also available via the HELP Board in JetNet, the online instructor office area, or via email. While 

online availability is nice, I am not available 24/7. I try to respond to online questions or e-mails 

within 24 hours during the work week (Monday – Friday). Weekend questions are also welcome, but 

responses may take 48 hours.  

Your final grade reflects your participation, performance, and growth in the class as evidenced by 

the strengthening and extension of your writing and communication skills, preparation and timeliness 

regarding assignments and activities, and a marked level of responsibility and concern for positive 

personal and collective learning experiences. I award percentage grades (0-100) for each activity 

and assignment in the course. Those numbers are averaged and weighted according to the following 

assessment plan: 

 



Grading 

Grading Scale: 

4.0 = 92-100 

3.5 = 86-91 

3.0 = 80=-85 

2.5 = 75-79 

2.0 = 70-74 

1.5 = 66-69 

1.0 = 60-65 

0.5 = 55-59 

0.0 = 0-54 

 

Grade Distribution 

 Participation in whole group discussion forums 15% 

 Essays /Writing Process Activities in Writers Group Discussions 35% 

 Quizzes/Tests  15% 

 Portfolio and Reflective Letter 35% 

 

 

 

 



E-Services Progress Reports, Mid-Term/Final Grades, Withdraw Information 

Course Grades 

You may view your course grades in this JetNet class by clicking on Grades in the left column of the 

course website. Be sure that the User Report tab is selected. You will see grades earned for all 

areas of the class—Participation, Essays, Quizzes, and Portfolio.  You can see my feedback on 

assignments by checking the Feedback column. If I have uploaded a document with further 

comments for your review, you will need to go to the Assignment file in which you uploaded your 

assignment to see and download the document with my comments. 

Progress Reports, Midterm Grades, Final Grades in E-Services 

Jackson Community College requires four formal progress and grading reports to be filed for each 

student in each of their classes. Referred to as HQVs, these reports are entered into your e-services 

transcript and serve as a record of your progress, indicate the need for interventions that can help 

you be more successful, and can save you from unnecessary education debt. 

The dates for recording English 131 HQV grades are on or before: 

Grade 1 

  9/14 

Grade 2 

  10/3 

Grade 3 

   11/6 

  

As the instructor, I must have grades posted by the due date. Per college policy, I can submit Q 

grades at any time and can submit HQV grades early.  

These three reports indicate your progress in the class with a letter.  

 V  Verifies you are participating and passing the course 

 H  Indicates that you are struggling and need help; if you receive an H, a representative from the 

Center for Student Success will contact you to discuss how the college can help you. 

 Q  Reflects that you have been dropped from the class by your instructor.  I drop students who 

are not logging into the class and participating on a weekly basis. 

The midterm posting will offer both a letter progress report and your midterm grade. Final grades are 

not accompanied by a progress report. 

If you decide to withdraw from the course at any time, contact student services and formally 

withdraw. This is especially important after the midterm grades are posted as your instructor is no 

longer able to drop you from the class. If you leave the course without withdrawing, you will receive a 

failing grade on your transcript. Failing grades are not good for your record when transferring, 

graduating, or looking for employment. 

If you have any questions about the HQV report, please feel free to ask. 

Listed below is drop/add information: 

  



REFUND/DROP NO W :  9/16 

DROP WITH W : 9/17 

WITHDRAW LAST DAY :  12/10 

  

ACTIVE READING 

What? This is a writing class, why are we studying reading strategies? 

The Reading-Writing Connection 

 The easiest answer is that reading and writing are intimately related. Long before writers effectively 

create their own texts, they learn to read, they come to care about (even love) the writing of some 

authors, and they are exposed to aesthetically pleasing, effective, interesting, and provocative 

writing.  In a very real way, we can see authors, essayists, and journalists as mentors. Most good 

writers can point to authors they have loved and who influenced their approach to writing. Reading 

teaches styles, the elements of craft, and how we use these elements to reach a particular audience. 

Reading for Pleasure 

When we read for pleasure we engage our free will, we choose the text and the experience.  The 

benefits of reading for pleasure are many and some may surprise you. They include 

 The joy of exercising and stimulating the  imagination 

 Literacy skill building 

 Vocabulary building 

 Role modeling 

 Self-confidence as a reader 

 Expanded horizons and knowledge 

 Insight in to human nature 

 Increased empathy 

 Engaged decision making 

 Tension easing/health and well-being enhancement 

Reading for Academics 

Reading in an academic setting requires readers to understand reading as a process that requires 

re-reading, slower reading, and reading that deconstructs texts in order to understand difficult 

material. It hones the ability to 

 Adjust reading strategies for different purposes 

 Notice the structures of arguments 

 Identify rhetorical strategies and logical fallacies 

 Appreciate rhetorical contexts -- the relationship of writer purpose—textual slant—audience 

needs 



 Understand that writers and readers are in a conversation 

 View knowledge dynamic and dialogic 

 Access cultural codes – jargon and backgrounds the inform texts 

 Comprehend complex syntax 

 Be willing to disagree and question 

 Welcome the unfamiliar 

Reading for Information 

Reading for information is the skill of reading and understanding common workplace documents. It 

assumes the following ability to 

 Engage analytical skills that allow the reader to determine the main idea of a document, identify 

important data, and sort out extraneous information 

 Interpret language by understanding the meaning of words in a document and apply that 

meaning to a specific context 

 Sequence and generalize in order to follow directions 

 Judge when and where to apply instructions or information in a document 

 Apply information to similar or new situations 

In this class we will practice an active reading method known as SQ3R method of reading texts, 

articles, texts, and other materials.  This is a method designed to enhance individual reading and 

writing skills. 

SQ3R METHOD 

  

Survey: Previewing the material prior to reading to learn about what is being covered.  Consider the purpose of each 
part of the text.  For instance, the title is meant to capture and focus reader attention on the subject.    The author and 
publication information are meant to supply credibility and authority.  The material preceding and following are serve to 
provide organizational information and aid in searches.  Introductions focus the subject and predict the body of the 
work.  Bodies develop ideas, consider alternative positions, anticipate and address reader questions / needs. 

Texts Web or Print Articles Scholarly Journal 

Title 

Author 

Place and date of publication 

  

Table of Contents 

Preface 

Introduction 

  

Chapters 

Titles, headings 

Graphics 

Title of publication in which the article 
appears 

  

Title 

Author 

Place and date of publication 

  

Introduction 

  

Body 

  

Headings/sub-headings 

Title of publication in which the 
article appears 

  

Title 

Author 

Place and date of publication 

  

Abstract 

Introduction/Background 

Methods/How research was 
conducted 

Results/Findings 



Captions 

Side-bar features 

Review Questions 

  

Glossary 

Index 

References 

  

Graphics 

Images 

Side-bar features 

Captions 

  

Conclusion 

  

References 

  

  

  

Graphics 

Images 

Side-bar features 

Captions 

  

References 

  

  

Question: Create questions about the headings scanned and about what you already know about the topic. The 
process of creating questions engages you in active learning.  Turn the title or heading into a question. Our 
text, Writing Today facilitates active reading.  Take a peek at chapter 1 “Writing and Genres.”  Section 1.1 begins with 
objectives, a summary of the chapter, and a question: What are Genres?”  This is one question readers need to ask 
and answer.  Another question should come to readers out of the next heading:  “Using Genres to Write Successfully” 
will translate into the question, “How do I use genres to write successfully?”  

Read: Read the material to answer the questions created in the Q-stage and to understand the main idea of the 
material. 

Recite: Answer the questions created in the Q stage and stating (in writing or verbally) other details about the key 
points in the text. 

Review: Using a variety of techniques to learn the material in preparation for an exam 

  

In the first week, you will be asked to read chapters 1-3 using the SQ3R method. After 

reading, you will select one chapter for which you will write a summary response essay 

based on your active reading. This essay will not only share what you learned but also serve 

to enhance the learning of your peers.  Post your essay in Unit 1, Discussion Forum 2 on 

JetNet.  

Rubrics for Discussion Forums 

Participation Guidelines 

Actively participate in all discussions. To do this you should create a substantive post for each of the 

discussion topics and reply to at least two other individuals in the forum. 

Respond to any follow-up questions the instructor directs to you in the discussion area. 

Rubric used assess your posts in Discussion 1 of each unit: 

 Initial post addressing the discussion prompt or assignment is worth a maximum of  60 points. 

 Each response is worth a maximum of 20 points. 

Total points earned for Discussion 1 of each unit may not exceed 100. 



Rubric used assess initial posts to whole class discussion forums (Unit Discussion 1) 

  
Criteria for Initial 

Post 
  

  
Minimal and Non-

performance 
Initial post: 0-

39 points (0-1.0) 
  
  
  
  

Basic 
Initial post: 40-49 

points (2.0-2.5) 
  
  
  
  

Proficient 
Initial post: 50-55 

points (3.0-3.5) 
  
  
  
  

Mastery 
Initial post: 56-60 

points (4.0) 
  
  
  
   

Addresses 

discussion prompt 

assignment. 
  
Displays 

understanding of 

assigned content. 
  
Displays ability to 

work with 

composition 

concepts, theories, 

and/or materials 

correctly.  
  
Develops claims 

with relevant 

supporting 

evidence. 
  
Vocabulary, 

grammar, and 

structures support 

meaning. 

Fails to convey 

understanding of 

discussion prompt. 

Writing lacks focus, 

organization and 

development. 
  
Does not explain or 

apply relevant 

course concepts, 

theories,  or 

materials to task. 
  
Supporting evidence 

is disconnected or 

missing. 
  
Vocabulary, 

grammar, and 

structures fail to 

support meaning. 

Errors disrupt 

reading experience. 
  
  
  
  
  
  
  
  
  
  
  
  

Reflects 

understanding of 

discussion prompt 

but response may 

lack focus, 

organization and 

development. 

Dwells in 

generalities. Essay 

structure is basic or 

evidences little 

attention to 

coherence 

(transitions 

missing). 
  
Fails to displays 

clear understanding 

of content assigned. 
  
Course concepts, 

theories, or 

materials may 

appear, but the 

writing does not 

display full 

understanding of 

them. 
  
Supplies minimal 

examples and/or 

other supporting 

evidence for claims 

made. 
  
Vocabulary, 

grammar and 

structures are basic. 

Errors interrupt 

reading for 

meaning. 
  

Addresses 

discussion prompt 

fully in a focused, 

organized, and 

developed piece of 

writing. Proficient 

use of essay 

structure. 
  
Displays clear 

understanding of 

content assigned. 
  
Explains and 

applies relevant 

course concepts, 

theories, or 

materials correctly. 
  
Supplies sufficient 

examples and/or 

other supporting 

evidence for claims 

made. 
  
Vocabulary, 

grammar and 

structures support 

meaning and 

contain few, if any, 

errors. 
  
  
  
  
  
  
  

Addresses 

discussion prompt 

assignment in a 

focused, organized, 

and developed piece 

of writing. 

Masterful use of 

essay structures. 
  
Displays 

comprehensive 

understanding of 

content assigned. 
  
Identifies, analyzes, 

and explains 

composition 

concepts, theories, 

and/or materials 

correctly. 
  
Supplies multiple 

examples and/or 

other supporting 

evidence for claims 

made. 
  
Vocabulary, 

grammar, and 

structures support 

meaning and are 

without error. 
  
  
  

Rubric used assess peer responses and subsequent discussion posts to whole class discussion forums (Unit 

Discussion 1) 



Criteria 

( total points) 

  

  

  

  

  

  

Minimal and Non-

performance 

Initial post: 0-39 

Responses to 

others: 0-13   

  

  

  

Basic 

Initial post: 40-49 

Responses to 

others: 14-15  

  

  

  

Proficient 

Initial post: 50-55 

Responses to 

others: 16-18  

  

  

  

Mastery 

Initial post: 56-60 

Responses to others: 

19-20   

  

  

  

Engages fellow 

learners by 

relating the 

discussion to 

relevant course 

concepts. 

Post conform to 

Standard English 

rules for grammar 

and structures. 

Does not 

collaborate with 

fellow learners. 

Responses fail to 

conform to Standard 

English rules for 

grammar and 

structures. 

  

  

  

  

  

  

  

  

  

  

Engages fellow 

learners without 

relating discussion 

to the relevant 

course concepts, 

materials, or 

experiences. 

Responses do not 

evidence concern 

for Standard 

English rules for 

grammar and 

structures. 

  

  

  

  

  

  

  

Engages fellow 

learners, relating the 

discussion to 

relevant course 

concepts. 

Responses reference 

discussion, course 

materials, and/or 

personal 

experiences. 

Responses are 

presented in 

Standard English, 

attending to rules 

for grammar and 

structures. Errors 

are minimal. 

  

  

Engages fellow 

learners by relating 

the discussion to 

relevant course 

concepts and 

extending the 

dialog. 

Responses are 

developed with 

references to the 

discussion, course 

materials, and/or 

personal 

experiences. 

Responses are 

presented correctly 

using Standard 

English grammar 

and structures. 

  

  

  

Rubric used assess initial posts to process writers group discussion forum  (Unit Discussion 2) 

 

Unit Discussion Two (100 points possible) 

This discussion will have multiple threads. Some initial posts will be worth 10 points, some will be worth 25 

points. 



 

Criteria 

 Minimal or Non-

performance 

Initial Post 0-16 (out 

of 25) 

Initial Post 0-3 (out 

of 10) 

peer responses  and 

other posts 0-2 (out 

of 5) 

  

  

  

  

  

  

  

  

Basic 

Initial Post 17-19 

(out of 25) 

Initial Response 4-5 

(out of 10) 

peer responses 3 

(out of 5) 

Other posts and 

responses 3 (out of 

5) 

  

  

  

  

  

  

  

Proficient 

Initial Response 20-

22 (out of 25) 

Initial Response 6-8 

(out of 10) 

peer responses 4 

(out of 5) 

other 

posts/responses: 4 

(out of 5) 

  

  

  

  

  

  

  

Mastery 

Initial Response 23-

25 (out of 25) 

Initial Response 9-

10 (out of 10) 

peer responses 5 

(out of 5) 

  

  

  

  

  

  

  

  

  

  



Collaborates with 

fellow learners, 

relating the 

discussion to 

relevant course 

concepts and 

applying balanced 

responding 

techniques. 

Does not 

collaborate with 

fellow learners. 

Does not offer a 

knowledgeable 

response. 

  

  

  

  

  

  

  

  

  

  

Collaborates with 

fellow learners 

without relating 

discussion to the 

relevant course 

concepts. Offers 

general response. 

 Minimally supports 

response with ideas 

from the course or 

peer writing. 

  

  

  

  

  

  

  

  

Collaborates with 

fellow learners, 

relating the 

discussion to 

relevant course 

concepts. 

Demonstrates 

ability to offer a 

balanced response. 

 Supports responses 

with applicable 

knowledge such as 

references to peer 

writing. 

  

  

  

  

  

  

Collaborates with 

fellow learners, 

relating the 

discussion to 

relevant course 

concepts and 

extending the 

dialog. Excellent use 

of balanced 

responding 

techniques. 

 Supports responses 

and extends 

discussion of genre 

with applicable 

knowledge such as 

references to peer 

writing. 

  

  

  

  

  

Rubric used assess initial posts to essay peer review discussion forums (Unit Discussion 3) 

Discussion Three (100 points possible) 

        Draft:  0-50 points 

        Comprehensive response to peer draft: 0-25  

       Initial Posts to all other thread assignments: 0-10   

        Further responses to peer posts: 0-5 points 

  
Criteria Posted draft: 0-29 

(out of 50) 

  

Posted draft:  30-39 

(out of 50) 

  

Posted draft:  40-45 

(out of 50) 

  

Posted draft: 46-50 

(out of 50) 

  



Draft evidences 

use of relevant 

course concepts, 

theories, and/or 

materials 

correctly. 

  

  

Writer supports 

positions with 

applicable 

knowledge and 

research as 

needed. 

Does not work with 

assigned genre. 

Rhetorical situation 

is poorly defined or 

left undefined. 

Research is either 

missing, or poorly 

integrated, 

cited and 

documented. 

Does not explain 

relevant course 

concepts, theories, 

or materials. 

Does not establish 

relevant position. 

Research, when 

required, is either 

missing, or poorly 

integrated, 

cited and 

documented. 

Attempts to work with 

assigned genre. 

Elements identifying 

genre are limited or 

missing. 

Rhetorical situation is 

loosely defined. 

Research used but 

problems exist with 

integration, 

documentation, and 

citation. 

Explains relevant 

course concepts, 

theories, or materials. 

  

Establishes relevant 

position. 

Research, 

when used, exhibits 

problems with 

integration, 

documentation, and 

citation. 

Successfully works 

with elements of 

assigned genre. 

Rhetorical situation 

is well defined. 

Applies relevant 

course concepts, 

theories, or 

materials correctly. 

Supports position 

with applicable 

knowledge. 

Research, when 

used, is integrated, 

documented, and 

cited. 

  

Excels in assigned 

genre. 

Rhetorical situation 

well defined.  

Analyzes course 

concepts, theories, 

or materials 

correctly, using 

examples or 

supporting 

evidence. 

Validates position 

with applicable 

knowledge. 

Research, when 

used, is integrated, 

documented, and 

cited without error. 

Comprehensive 

Responding 

Criteria 

Comprehensive 

Response to peer 

post: 0- 16 (out of 

20)   

  

Comprehensive 

Response to peer post 

17-19  (out of 25) 

  

Comprehensive 

Response to peer 

post  20-22 (out of 

25)   

  

Comprehensive 

Response to peer 

post 23-25 (out of 

25)  

  

Uses peer 

responding guide 

to offer initial and 

comprehensive 

responses 

Does not use peer 

responding guide in 

initial and 

comprehensive 

responses. 

Attempts to offer peer 

responses that 

address elements of 

the assignment in 

initial and 

Clearly uses peer 

responding guide 

to direct in initial 

and comprehensive 

responses. 

Skillfully employs 

and expands the 

peer response 

guide in initial and 



  comprehensive 

responses 

  comprehensive 

responses. 

Initial and 

Follow-up 

Responses 

Other posts and 

responses 0-6 
Other posts and 

responses 7  
Other posts and 

responses 8 
Other posts and 

responses 9-10  

Supports 

responses with 

applicable 

knowledge such 

as references to 

peer writing and 

course materials. 

  

  

Does not offer a 

knowledgeable 

response. 

  

  

  

  

  

Minimally supports 

response with ideas 

from the course or 

peer writing. 

  

  

  

  

 Supports 

responses with 

applicable 

knowledge such as 

references to peer 

writing. 

  

  

  

Supports responses 

and extends 

discussion of genre 

with applicable 

knowledge such as 

references to peer 

writing. 

  

  

  

 

 

Portfolio Information 

Portfolio and Reflective Essay : The portfolio demonstrates your developing skills in the following 

areas: audience and purpose, critical thinking, research, argument, style, and mechanical 

competence. 

The portfolio is comprised of a metacognitive reflection and at least twelve pages of revised and 

polished academic essay writing completed in this course.  

Upload clearly titled portfolio documents to your student folder following Unit 5 instructions. Portfolios 

are used by the Language and Literature Department in our assessments of student learning. 

Please read the following letter to students and portfolio grading criteria from the Composition 

Faculty at JCC. 

Revisions of your papers for the portfolio will be completed in the last two weeks of class. You may 

not submit papers to the portfolio that have not received a passing grade in their respective units. 

You may not include essays in the portfolio that were submitted without process  and/or have not 

undergone revision. 

A brief reflective letter of one to two pages will accompany your portfolio. 

Dear Writing Students: 

JCC’s Department of Language, Literature and Arts has implemented the portfolio as an assessment 

tool for all Eng 090, 131, and 132 courses. Please read the following information about the portfolio: 



•Every writing student at JCC must submit a portfolio, consisting of a variety of revised papers 

completed this semester that best demonstrate competency in skills and strategies appropriate to 

the course in which you are enrolled. 

•The portfolio is worth 30-50% of your total course grade. Your instructor will determine the specific 

percentage. See your course syllabus for this information. In this course the portfolio accompanied 

by a self-reflective  essay is worth 35%. 

•Your instructor will evaluate your portfolio and offer comments on the strengths and weaknesses of 

your work. 

•Successful portfolios contain papers that have undergone serious revision. This portfolio is the 

culmination of your semester’s work and should show evidence of careful revision and editing. 

•Your portfolio will be evaluated holistically; your instructor will give feedback on your overall work. 

See the back of this sheet for departmental descriptions of good writing. 

Portfolio Formatting Requirements: 

 Essays must have been written for this class, gone through peer review, and revised in order to 

qualify for the portfolio. 

 The portfolio will include a cover sheet for the portfolio listing course and section number, 

instructor’s name, and other identifying information as your instructor directs. 

 Your instructor will identify a date near the end of the semester for the submission of your 

portfolio. Please submit your entire portfolio to your instructor the day the portfolios are due. 

 Title pages for each essay are required. Although MLA does not require a title page, you must 

include a title page for each essay in the portfolio. List the title of the essay, a brief description of 

your purpose, and the audience you you identified. 

 Following MLA style, portfolio essays must be double-spaced, use 12 point font, and be set 

to one inch margins. Place your name in the upper right hand corner of each page. 

 When  source materials are used, MLA 2009 Guidelines for documentation and citation are 

required. 

 English 131 essays must contain research and be a minimum of 2 pages in length. In any 

accelerated course (12 or 7 week semesters), this minimum is changed to 3 pages. 

 English 132 portfolios much contain 12 full pages of writing, not including cover page, title 

pages, and works cited pages. 

 Portfolios in online and hybrid English 131 course are electronic; they are submitted to the 

course's JetNet Portfolio and Reflective Letter assignment file. 

We encourage you to devote time to the revision process throughout the semester. Successful 

portfolios include papers which have been revised extensively. Your instructor will make suggestions 

for revision throughout the semester and as you compile your portfolio at the end of the term. If you 

have any questions about any of the information contained here, please ask your instructor. 

Sincerely, 

The Language, Literature and the Arts Composition Faculty 



Portfolio Rubric 

& 

Grading Information 

Gradi
ng 
Scale

s 

  Ma
ste
ry 

Skil
led 

Sk
ille
d 

Com
pete
nt 

  Com
pete
nt 

Fails 
to 
mee

t 
outc
ome
s 

and 
requ
ires 

furt
her 
stud
y 

Fails 
to 
mee

t 
outc
ome
s 

and 
requ
ires 

furt
her 
stud
y 

Fails 
to 
mee

t 
outc
ome
s 

and 
requ
ires 

furt
her 
stud
y 

Total 
Points 

  
Transl
ated 
to 4.0 
scale 

  
Points 
70-
100 
(2.0-
4.0) 
Satisf

y 

Educa
tional 
Outco
mes 
for 

ENG 
131 

  92-
10
0 

  
  
  
4.0 

86-
91 

  
  
  
3.5 

80
-
85 

  
  
  
3.

0 

75-
79 

  
  
  
2.5 

  70-
74 

  
  
  
2.0 

65-
69 

  
  
  
1.5 

60-
64 

  
  
  
1.0 

0-59 

  
  
  
0.0 

Categ
ories 
&Poin

ts 
Possib
le 

Poi
nts 
ea

rn
ed 

    

Rhetori
cal 
Situati
on 
0-10 
points 
possibl
e 

    Reflected in  title pages that convey topic, genre, audience, and angle 
  

Thesis 
0-10 
points 
possibl
e 

    Measured in terms of thesis appropriateness to genre, purpose, and audience. 

Eviden
ce 

    Measured in terms of specific, sufficient, and effective support and 
development of claims. 



0-10 
points 
possibl
e 

Introdu
ction 
0-10 
points 
possibl
e 

    Measured in terms of introductory leads featuring hooks, focusing, and 
forecasting appropriate to genre and purpose. 

Organi
zation 
0-10 
points 
possibl
e 

    Measured in terms of cohesive, coherent organization, including 
transitions,  appropriate to genre and purpose 

Elemen
ts 
Specifi
c to 
Genre 
0-10 
points 
possibl
e 

    Measured in terms of effective application of elements of assigned genres 
(memoir, profile, analysis, report writing) 

Resear
ch 
0-10 
points 
possibl
e 

    Measured in terms of source integration, citation, and documentation in essays 
using research 

Vocabu
lary 
0-10 
points 
possibl
e 

    Measured in terms of vocabulary and word choice. 

Standa
rd 
English 
0-10 
points 
possibl
e 

    Measured in terms of appropriate use of grammar and structures. 

Reflecti
ve 
Essay 
0-10 
points 
possibl
e 

    Measured in terms of reflective essay criteria as stated in the Unit 6 online 
book. 

Dedu

ction

s 

  
  
-5 
points 
for 
fewer 
than 
10 full 
pages 
  

  
-10 
points 
for 
fewer 
than 8 
full 
pages 
  
  

  

  
-5 
point
s for 
missi
ng 
title 
page
s 
with 

audi
ence 
& 
purp
ose 
state
ment
s 
  

  
-10 
points for 
a 
portfolio 
lacking 
genre 
variety 
  

  
-5 
poin
ts 
for 
failu
re to 
corr
ectly 
form

at 
your 
portf
olio 
per 
cour
se 
instr
uctio
ns 

  
-0 to 5 
points for 
other 
identified 
concerns 

  
Plagiarism results in 
automatic failure of the 
portfolio 

Total 
Points 
Earned 

                    



 

 

          

Balanced Responding Guidelines 

Use balanced responding strategies in all full group discussion forums and for identified 

threads in your writers group discussions. 

Balanced feedback includes two compliments and two suggestions, questions, or requests for 

elaboration that lead to further thought and discussion. This model was originally conceived as a 

classroom observation feedback tool, but the principles can be applied to discussions as well. 

The balanced feedback  discussion model is based on the premise that balanced, specific, thought 

provoking feedback will stimulate and foster a rich discussion. Feedback can be 2+1, 1+2, 1+1 and 

so on, but should be balanced (that is, it should be both complimentary and extend thinking). 

Balanced feedback  does not equal two positives and two negatives. See the Tips: Giving 

Compliments and Suggestions section below. 

Balanced Feedback  Assumptions 

1. Everyone is both teacher and learner. 

2. Balanced feedback  involves critical thinking and is as useful for the giver as it is for the receiver. 

3. Balanced feedback  serves to extend and enhance discussion and hone your skills in giving 

feedback. 

4. Peer feedback can be powerful, sometimes even more powerful than instructor feedback. 

Balanced Feedback Guidelines 

1. The receiver of feedback is free to accept or reject it. 

2. Suggestions you receive are not part of the course assessment process. Thus, there are no 

negative repercussions for receiving suggestions of any kind. 

3. Balanced feedback  is not considered evaluation. It is strictly formative in nature. 

Expectations for Balanced Feedback 

The following set of common expectations for all participants encourages high level 

discussions. Participants will  

 give balanced, specific, and substantive feedback, using two compliments and two suggestions 

as a guide. Other combinations such as 2+1, 1+2, 1+1 are fine, as long as they reflect balanced, 

specific, and substantive feedback. 

 participate in discussion respectful of multiple perspectives. 

 share feedback in a spirit of trust, collaboration, and helpfulness. 



Tips: Giving Compliments and Suggestions 

Compliments are generally easy to offer. However, avoid overly positive comments in the form of 

"Good post!" or "I agree." Feedback that is too bland and non-specific is neither helpful nor 

meaningful. Take the conversation further and state why you agree, summarize to reinforce the 

concepts with which you agree, or relate an experience that confirms or extends the learner’s point. 

Remember that suggestions are not necessarily criticisms, because 2+2 feedback does not 

represent the common positive-versus-negative dichotomy. Your suggestions can take the form of: 

 Additional content information. 

 A life experience that is an exception to the ideas posted. 

 A question regarding the content. 

 Additional resources you think would be of interest to the learner. 

 An alternative perspective you think would add to the range of ideas being shared. 

 A request for more information if the learner did not address the discussion question or all of its 

elements. 

When to Use Balanced Feedback  in This Course 

Not every response to another learner has to follow the balanced feedback format. The responses 

where 2+2 should be used are the learning activities that specifically request it. Other times, you 

may just wish to acknowledge an interesting post with a word of praise or offer other types of 

comments. It is also fair to apply balanced feedback in your responses to your instructor’s postings. 

Benefits of Balanced Feedback 

Allen and Allen (1996) write:  

Without feedback, there is little opportunity to improve performance. In the many 
tasks of life, feedback is a very uncertain process, and even when it is available it 
is often not presented in a way that makes it most useful or most likely to be 
considered. Our behavior changes most powerfully when feedback is given and 
received in a positive environment where trial and error is encouraged (p. 2). 

The feedback model attempts to take the uncertainty out of the feedback process and focus its 

results. The discussions take place in a positive environment, and trial and error is encouraged. 

There are several advantages to using thisfeedback. Balanced feedback: 

 Provides a template for structured feedback and encourages focused feedback. 

 Encourages a broad and balanced range of feedback between the giver and the receiver. 

 Conditions the giver of feedback to make constructive suggestions. 

 Raises expectations in the discussion area and builds a spirit of trust among fellow learners. 



 Encourages higher-quality interactions within discussions and promotes reflective and critical 

thinking. 

 Encourages evaluation of feedback and provides perspective on feedback sources. 

 Assumes presentations and discussion responses have some validity and merit, as well as the 

potential for improvement. 

 Is transferable to other professional settings, as many learners have introduced balanced into 

their own schools and workplaces. 

 Builds effective learning communities. 

Summary 

If the expectations are agreed upon and fulfilled, balanced feedback is expected to serve and 

enhance the course goals of valuing life experience, sharing these experiences, extending 

substantive discussion of ideas, fostering critical thinking, and learning from multiple perspectives. 

Work Cited 

Allen, D. B., D. W. Allen.  2+2 Equals Better Performance: Alternative Performance Appraisal with 

Feedback and Encouragement [Unpublished manuscript]. Denver, CO: University of Denver, Old 
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When reading each other's drafts in the peer-response workshops you will conduct initial and 

comprehensive reviews of peer drafts. 

You will give every member of your writers' group an initial response to his/her essay. Then, conduct 

a second reading of one peer draft and offer a comprehensive response to that draft. Every person 

in the group should give and receive at least one comprehensive response. Please follow the 

guidelines for responding below. 

First Response 

Review the assignment, then read each peer draft at your normal pace without stopping. When you 

finish you should have a good sense of what the writer is trying to accomplish. 

 Identify the Main Idea:Write a sentence summarizing what you see as the main idea of the 

piece. If you spot a thesis sentence, include this in your response. 

 Identify the Purpose: Has the writer fulfilled her/his stated purpose? If yes, how? If no, what does 

the writer need to do in revision? If the writer has not offered a statement of purpose, write a 

sentence that summarizes the mode you see the writer using (reflection, informative, analysis, 

argument) what you think the writer was trying to accomplish in the draft. 

 Ask one question of the writer regarding the main idea, purpose, or significance. 

Comprehensive Reading 



Select and read one of the peer drafts again. Use the following items to guide your response: 

o Genre: Identify the genre the essay employs. 

o What is the writer's purpose? Does it reflect the genre?  

o Who is the writer's intended audience. What does the writer assume the audience already 

knows or believes? 

 Introductory Lead: Does the writer's opening paragraph/paragraphs effectively introduce the 

topic, engage your interest, forecast coming information, and predict organization? Show the 

reader where you see these elements in the introduction. Ask question about the elements if you 

do not understand or find the focus, the hook, or forecasting. 

 Thesis: Is the thesis implied or stated? Let the reader know what your understanding of the 

thesis is and where you see it best articulated. 

 Focus: Does the writer maintain focus on the thesis throughout the essay? Does the writer 

wander off on side topics?  If focus is maintained, give the writer specific compliments related to 

the strategies he or she is using to maintain focus. If focus is weak, ask the writer a probing 

question about how the thesis and body supports work together. For instance, "How do you see 

the information in paragraph three supporting your thesis?" You may also ask clarifying 

questions related to facts, if needed. For instance, "where is the train station you mention in the 

essay?" 

 Organization: Are the sections and paragraphs ordered effectively. Can you identify an 

organizational strategy? Do you note any abrupt shifts? Can you suggest a better order? 

 Completeness: Are there places in the essay that remain underdeveloped? Where do you want 

to know more? Where does the writer need to offer perspective on a piece of information, tying it 

back to a key idea? 

 Composition Strategies: Identify strategies the writer uses that are aligned with the assigned 

genre. Which of these strategies does  the writer handle well, give examples. Identify 

one strategy that the writer could further develop. Please refer to the assigned unit 

readings related to the type of essay assigned (memoir, profile, proposal) for help with 

identifying strategies and elements. 

 Is the writer's style engaging? Is the tone appropriate for the purpose and audience? Is it 

consistent? Are there places where another word or phrase might better serve the essay? 

 Is the writer using first, second, or third person voice consistently? How could the writer improve 

the use of voice? 

 Sources: If the draft uses outside sources, are they cited accurately? If there are quotations, are 

they formatted correctly and worked into the body of the essay? Are there places where  the 

writer assumes readers will intuit the significance of the quotation? Does the writer use 

quotations sparingly?   

As you construct your response, remember that your goal is to help the writer think more about the 

essay. 



As a peer responder, it is important that you are able to focus on key elements of academic writing. 

However, since you are not an 'expert,' remember it is better to take an observation and turn it into a 

question rather than attempting to address a problem for which you do not have the vocabulary. 

Support Services 

Support 

Students with disabilities who believe that they may need accommodations in this class are 

encouraged to contact the office of Learning Support Services at 787-0800, extension 8270/8553 as 

soon as possible to ensure that such accommodations are implemented in a timely fashion. 

Writing Help: Instructor Appointment, Writing Tutors, and Writing Fellows 

If you are struggling with your writing, you may always ask for an appointment with me. You do not 

need an appointment if you come to my office, BW 240 during my office hours. 

If you need an appointment outside of office hours, please contact me through email at 

pursellkristind@jccmi.edu, or ask for an appointment before or after class.   

You also have the option of stopping into the Center for Student Success (CSS) or the Writing 

Fellows for help with your writing. If you go to the CSS or Writing Fellows, you must take with you 

1) a copy of the assignment 

2) your draft or work thus far 

Whenever seeking help, know why you need help. For instance, if you are having trouble writing 

an effective thesis, ask for help with your thesis. If you are having trouble with specific aspects of 

organization, you can ask for help with organization. 

CSS faculty and Writing Fellows are NOT PEER EDITORS and will not read and give you 

commentary on a draft you hand over to them. Their first question will be 'What is the assignment?' 

Their second question will be "What do you need help with?"  If you are unable to specify your 

needs, you will not receive help. 

 CSS is located in Bert Walker Hall Room 125. Please click the blue CSS link for more 

information about the Center for Student Success. 

 Writing Fellows are located in Atkinson Library, Breakout room 107 (access through the main 

library). Look for the yellow table signs that announce “WRITING FELLOW.” Please click the 

blue link for more information about the Writing Fellows. 

  

Click the links below for more information and support with technology or study. 

Center for Student Success offers free counseling, tutoring, and writing support 

Writing Fellows offer trained writing tutors and peer-review support 

http://www.jccmi.edu/success/
http://www.jccmi.edu/writingfellows/faq.htm
http://www.jccmi.edu/success/
http://www.jccmi.edu/WritingFellows/


Distance Learning offers JetNet support 

Solution Center offers technical support 

 

http://jetnet.jccmi.edu/
http://www.jccmi.edu/InfoTech/SolCen.htm

